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Abstract 
 
The importance of Vocation and Education Systems across the European Union has been 
regularly stressed through a number of decisions by the appropriate EU stakeholders. To 
support the work done for improving VET conditions, thus participation, the EU commission 
had introduced the European Quality Assurance in Vocational Education and Training 
(EQAVET), Its mission is to 
 
 ‘…. bring together the EU Member States, the Social Partners and the European Commission 
to develop and improve quality assurance in European VET systems within the context of the 
implementation of the European Quality Assurance Reference Framework …’.  
 
Juxtaposing EQAVET against leading quality management systems, such as the EFQM and 
ISO implementation, it is evident that the methodology of EQAVET was based on the basic 
principle of Plan-Do-Check-Act cycle and the phases of its implementation were influenced by 
the EFQM excellence model. However, overall there are many differences, such as the fact that 
EQAVET is “static” using a set of, narrowly predefined indicators, whereas EFQM uses the 
versatile RADAR logic for providing a structured approach to questioning the performance of 
an organisation. It is also evident that the EQAVET indicators do not enclose any strategic 
objective, but they have rather a simplistic approach as to accommodate the cross cutting 
evaluation of VET systems throughout the European Union. There are different IVET systems 
in EU and a ‘one size-fits all’ approach when it comes to evaluate the performance of the 
systems does not seem to work in this case. 
 
Furthermore, to support this theory, the implementation of EQAVET in Initial VET in 
Cyprus was examined. 
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Chapter .1  LITERATURE REVIEW 
 

1.1 Introduction 

 
Building strong quality assurance systems in education is an important topic for the European 

Union and is one of the priorities of the European Commission since it is considered as the key 

to providing high-quality education for all and to facilitate learner mobility throughout Europe1.  

The EU Commission supports its members States by providing guidance for the policy makers 

on quality assurance for school development2 and Member States are encouraged to implement 

recommendations issued on promoting key competences, knowledge and perspectives 

facilitating lifelong learning3 and on promoting common values, inclusive education and the 

European dimension of teaching4. Furthermore, the European Commission has developed the 

European Quality Assurance Reference framework for Vocational Education and Training5 to 

help Member States promote and monitor continuous improvement of their Vocational 

Education and Training (VET) systems, based on common European references. In order to 

assist its Member States in developing effective approaches to support the implementation of 

the Reference Framework, the EU Commission has supported the development of the European 

Quality Assurance in Vocational Education and Training (EQAVET)6, which brings together 

the EU Member States, the Social Partners and the European Commission in order to develop 

and improve quality assurance in European VET systems within the context of the 

implementation of the European Quality Assurance Reference Framework. 

 

 
1 https://ec.europa.eu/education/policies/school/quality-assurance_en 
2 https://www.schooleducationgateway.eu/downloads/files/news/May%202019%20-
%20Quality%20assurance%20stakeholders%20interim%20report.pdf 
3 https://ec.europa.eu/education/education-in-the-eu/council-recommendation-on-key-competences-for-lifelong-
learning_en 
4 https://ec.europa.eu/education/education-in-the-eu/council-recommendation-on-common-values-inclusive-
education-and-the-european-dimension-of-teaching_en 
5 https://www.eqavet.eu/What-We-Do/European-Quality-Assurance-Reference-Framework 
6 https://www.eqavet.eu/ 
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The aim of this research paper is to examine if EQAVET actually helps to improve the quality 

of national VET systems in EU member States and in what ways. To achieve this aim, research 

objectives were defined and examined. 

 
A research objective was to examine how the EQAVET methodology compares with the 

methodology of other quality management systems such as the European Foundation for 

Quality Management (EFQM). Another objective was to analyse the current situation of Initial 

VET in Cyprus and how EQAVET is applied and if it helps to achieve its target, to improve 

quality assurance in the national VET system within the context of its implementation. The 

research methods of a case study, in-depth interviews and in-depth focus groups were 

employed in this research, since the stakeholders involved in IVET in Cyprus are a small 

fraction of the education stakeholders overall. 

 

1.2 From Quality to Quality Management Systems 

 
The concept of quality’ has been around for many years. What has originally started as an effort 

mainly to improve manufacturing practices today is a concept encountered across the whole 

spectrum of business world. 

 

In the recent times quality is a significant factor in deciding on choosing a service or a product. 

Defining quality has been a challenging and non-conclusive task. Conformance to 

specifications, fitness for use, and value for price paid has been some broad meanings used to 

define ‘quality’. Briefly, customer satisfaction must be the driving force behind every quality 

initiative (Marwa, Zairi 2008).  

 

Quality has been always difficult to explain what actually is, but many people say they know 

it when they see it (Dale, et al. ,2007). The word itself originates from the Latin word ‘qualis’ 
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which means ‘such as the thing really is’. The definition provided by EN ISO 9000:2015 

standard, “is the degree to which a set of inherent characteristics of 

an object fulfils requirements”. There is no universal definition for quality but there are some 

common definitions of it as shown below (Table 1). 

Table 1. Common definitions for Quality (Reid and Sanders, 2012).  

Definition of Quality Explanation 

Conformance to specifications How well a product or service meets the 

targets and tolerance determined by its 

designers 

Fitness for use Evaluation of how well the product performs 

for its intended purpose 

Value for price paid Value of product or service usefulness for the 

price paid 

Support services Quality defined in terms of support provided 

after the product or service is purchased 

Psychological criteria Quality is based on judgmental evaluations 

of what constitutes product or service 

excellence 

Despite the variety of definitions, most of them have the following common characteristics:  

1. the fulfilment of requirements, in particular customer needs,  

2. the focus on specific products, services or processes,  

3. improved organisational performance and 

4. the absence of errors (Hietschold et al, 2014).  

1.3 Total Quality Management 

 
The concept of quality was around for many years before W. Edwards Deming in the late 

1970s, with significant contributions made by Philip Crosby and Joseph Juran, proposed 

principles, practices, tools and methodologies for managing quality from a holistic point of 

view, thus leading to the Total Quality Management (TQM) concept.  
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The concept of TQM consists of three components. First, the term ‘total’ assumes that all 

individuals associated with an organisation contribute to quality management (employees, 

customers and suppliers). Second, ‘quality’ is the integral part of the corporate philosophy. 

Third, the term ‘management’ refers to the executive responsibility and relevance of 

managerial commitment (Ho, 1997). TQM has become a leading strategy for improving 

organisational performance and business results (Zairi and Alsughayir, 2011).  

Quality gurus 

Quality experts through the years considerably influenced the development of TQM in one way 

in another. Their philosophies and approach towards quality and its implementation changed 

the then view on what is quality and its procedures. 

Walter A. Shewhart (1930s) was a statistician at Bell Labs during the 1920s and 1930s and 

he studied randomness. He was a pioneer in developing quality control charts, used for studying 

the inconsistency he observed during the manufacturing process. He supported that by 

eliminating this inconsistency, quality was improved and he is considered as the ‘grandfather 

of quality control’ because based on his work the statistical process control was developed. His 

book ‘Economic Control of Quality of Manufactured Product’, published in 1931, is regarded 

as a complete and thorough description of the basic principles of quality control. 

W. Edwards Deming (1940s) as a statistics professor at New York University was initially 

influenced by Shewhart’s approach on statistical quality control and after World War II, he 

assisted many Japanese companies in improving quality and due to his outstanding contribution 

to the industry, Japan established the Deming award for the companies’ achievements 

regarding quality. He supported that quality should be measured by direct statistical measures 

of manufacturing performance against specifications. He proposed that by improving the 

quality it is possible to increase productivity and therefore improve organisation 
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competitiveness. He also proposed the Plan-Do-Check-Act cycle of continuous improvement 

and insisted that management was essential for changing organisation’s culture towards quality 

implementation since, as he supported,  that most of quality problems were caused by processes 

and systems, including poor management. His famous ‘14 Points’ are principles that help guide 

companies in achieving quality improvement and are founded on the idea that upper 

management must develop a commitment to quality and provide a system to support this 

commitment that involves all employees and suppliers.  

Table 2. Deming’s ‘14 Points’7  

1. Create constancy of purpose for improving products and services. 

2. Adopt the new philosophy. 

3. Cease dependence on inspection to achieve quality. 

4. End the practice of awarding business on price alone; instead, minimize total cost by 
working with a single supplier. 

5. Improve constantly and forever every process for planning, production and service. 

6. Institute training on the job. 

7. Adopt and institute leadership. 

8. Drive out fear. 

9. Break down barriers between staff areas. 

10. Eliminate slogans, exhortations and targets for the workforce. 

11. Eliminate numerical quotas for the workforce and numerical goals for management. 

12. Remove barriers that rob people of pride of workmanship, and eliminate the annual 
rating or merit system. 

13. Institute a vigorous program of education and self-improvement for everyone. 

14. Put everybody in the company to work accomplishing the transformation 

Joseph M. Juran (1950) had a great contribution to the quality management literature and thus 

impact on quality management concept. He also added the human dimension to quality 

management and encouraged the education and training of managers. In 1951, his book Quality 

 
7 https://asq.org/quality-resources/total-quality-   management/deming-points 
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Control Handbook was published, and through his additional extensive literature, proposed 

that quality should be an integral part of the management principles, rather than causing huge 

changes in order to ‘accommodate’ quality in an organisation. Juran defined quality as ‘fitness 

for use’ meaning that intentions for use of the product should be taken into consideration, rather 

than simply conformance to specifications. Part of his argument was that companies should 

reduce the cost of quality and he suggested that quality should be comprised of quality planning, 

quality control and quality improvement, necessary for companies to identify their customers, 

product requirements, and overriding business goals. (Reid and Sanders (2012)) (Dale et al., 

2007). 

Table 3. The Juran Method  

1. Build awareness of the need and opportunity for improvement 

2. Set goals for improvement 

3. Organise to reach the goals 

4. Provide training. 

5. Carry out projects to solve problems. 

6. Report progress. 

7. Give recognition. 

8. Communicate results. 

9. Keep the score. 

10. Maintain momentum by making annual improvement part of the regular system and 

processes of the company. 

 

Armand V. Feigenbaum (1960s) was the first quality leader to introduce the concept of total 

quality control. In his 1961 book Total Quality Control, he defined the term ‘total quality 

control’ as ‘an effective system for integrating the quality-development, quality-maintenance, 

and quality improvement efforts of the various groups in an organization so as to enable 

marketing, engineering, production, and service at the most economical levels which allow for 

full customer satisfaction’. He outlined his quality principles in 40 steps and advocated that 
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quality improvement can only be achieved through the participation of everyone in the 

workforce. Based on this, he promoted the idea of a work environment where quality 

developments are integrated throughout the entire organization, where management and 

employees have a total commitment to improve quality, and where people learn from each 

other’s successes.  

Kaoru Ishikawa (1960s) is best known for the development of quality tools called cause-and-

effect diagrams, also called fishbone or Ishikawa diagrams (Reid and Sanders (2012)). Dr. 

Ishikawa believed that everyone in the company needed to be united with a shared vision and 

a common goal and he was the first to emphasize the importance of the ‘internal customer’. He 

supported that barriers to improvement can be removed if people at all levels of the 

organization work together and solve problems using simple methods (Dale et al., 2007). He 

was the initiator of the implementation of quality circles, which are small teams of employees 

who volunteer to solve quality problems and he claimed that are effective in solving 30 to 35 

per cent of an organization’s quality problems (Dale et al., 2007).  

Philip B. Crosby (1980s) approach towards quality implementation was expressed 14 steps 

describing how a quality programme could be improved thus increasing the profitability of a 

company. His approach could be summarised in four main points: 

1. Quality is defined as conformance to requirements. 

2. The system for achieving quality is prevention not appraisal. 

3. The only performance standard is zero defects. 

4. The measurement of quality is the cost of qu1lity. 

Cost of quality was essential for his approach. He believed that higher quality would always 

reduce costs and raise profits and his focus was on senior management and helping them to 

understand how to start the improvement processes.  
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Table 4. Crosby’s 14-Step Quality Improvement Program (Dale et al., 2007). 

1. Management commitment 
2. Quality improvement team 
3. Quality measurement 
4. Cost of quality evaluation 

5. Quality awareness. 
6. Corrective action 
7. Establish an ad hoc committee for the zero defects programme 
8. Supervisor training 
9. Zero defects day 
10. Goal-setting 
11. Error cause removal 
12. Recognition 
13. Quality councils 

14. Do it over again 
 

Genichi Taguchi (1980s) in 1986 defined quality of a product as ‘…the loss imparted to 

society from the time the product is shipped’. His idea of ‘the loss function’ supported that a 

product does not start causing losses (customers’ dissatisfaction, warranty costs, loss of 

reputation; therefore, loss of market share) not only when a product is out of specification, but 

also if there is deviation from the target value (Dale et al., 2007). He noted that from the 

customer’s view there is little difference whether a product falls just outside or just inside the 

control limits.  He supported that quality is most economical by minimizing variance from the 

original target and that companies should focus their quality efforts on the design stage, as it is 

much cheaper and easier to make changes during the product design stage than later during the 

production process. He estimated that as much as 80 percent of all defective items are caused 

by poor product design. (Reid and Sanders (2012)). Thus, he is also known for his idea of ‘off-

line quality control’ meaning that production process and product design should be optimised 

in order to minimize item-to-item variations (Dale et al.,2007). 
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Table 5. Quality Gurus and their contributions (Reid and Sanders (2012)) 

Quality Gurus Main Contribution 

Walter A. Shewhart Contributed to understanding the causes of inconsistency during 

the manufacturing process and developed the concept of statistical 

control charts 

W. Edwards Deming Helped the companies to improve their quality by proposing the 14 

points for improving quality and stressed the responsibility of 

management for quality. He also proposed the Plan-Do-Check-Act 

cycle of continuous improvement. 

Joseph M. Juran Developed the concept of cost of quality and he defined quality as 

‘fitness for use’. 

Armand V. 

Feigenbaum 

Introduced the concept of total quality control. 

Kaoru Ishikawa He identified the concept of ‘internal customer’ and developed the 

cause and effect diagrams. 

Philip B. Crosby He expressed the opinion that ‘quality is free’ and supported it by 

introducing the concept of zero defects 

Genichi Taguchi He developed the Taguchi loss function and focused on product 

design quality 

 

1.4 European Quality Assurance in Vocational and Education and Training  
(EQAVET) 

 
The European Quality Assurance in Vocational and Education and Training (EQAVET) has as 

a mission to assist the collaboration of the EU member states with the EU Commission and 

other stakeholders such as the social partners in developing and improving the quality 

assurance in European vocational and educational training systems8.  

 

There are a number of challenges for the European Union while moving towards the land mark 

year of 2020.  Apart from the global economic crisis, the European Commission sites as a 

 
8 http://www.eqavet.eu/About-Us/Mission 



14 
 

reason of high unemployment rates, especially among young people, the lack of proper skills 

and poor education9. 

On 7 December 2010, the European Ministers for Vocational Education and Training, the 

European Commission and the European Social Partners, met in Brussels and reviewed the 

strategic approach and priorities of the Copenhagen process for 2011-2020. Current and future 

challenges, such as the labour market evolution, the skills mismatch and the ageing population 

were identified and strategic objectives for the period 2011-2020, followed by short-term 

deliverables for 2011-2014 were identified. The outcomes were communicated through the 

following short-term deliverables (Table 6): 

Table 6. Short-term Deliverables concerning Strategic Objectives 1 and 2 

Actions at national level:  
1 
 

Organise activities aimed at promoting VET attractiveness and excellence, which 
may include campaigns and skills competitions;  
 

2 Support activities, which enable young pupils in compulsory education to become 
acquainted with vocational trades and career possibilities;  
 

3 Take adequate measures to implement the EQAVET Recommendation and 
make progress towards national quality assurance frameworks for VET;  
 

4 As appropriate, ensure that key competences and career management skills are 
adequately integrated in I-VET curricula and that they can be acquired through 
training opportunities in CVET;  
 

5 Governments, social partners and VET providers should make the necessary 
arrangements to: 

 maximise work-based learning, including apprenticeships, in order 
to contribute to increasing the number of apprentices in Europe by 
2012;  

 create opportunities for enhanced cooperation between VET 
institutions and enterprises (profit and non-profit), for example 
through traineeships for teachers in enterprises;  

 provide VET institutions with feedback on the employability of VET 
graduates;  

 

 
9 European Commission (2017). The European Union explained: Education, training, youth and sport. Luxembourg: Publications Office. 
http://europa.rs/images/publikacije/education-training-youth-sport-en.pdf 
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6 Pursue work on setting-up monitoring systems on transitions from learning to work. 
 
 Source: Bruges Communiqué – Version 7 December 2010 

 

Furthermore, the Riga conclusions reassured the importance of quality in the VET systems 

through the priorities set for VET for the 2015-2020 period. 

Table 7. The EU priorities for vocational education and training (2015-2020) 

1 Promote work-based learning in all its forms, with special attention to apprenticeships, 

by involving social partners, companies, chambers and VET providers, as well as by 

2 Further develop quality assurance mechanisms in VET in line with the European 

Quality Assurance Reference Framework EQAVET recommendation (see Section 

below) and, as part of quality assurance systems, establish continuous 
3 Enhance the access to VET and qualifications for all through more flexible and 

permeable systems, notably by offering efficient and integrated guidance services and 

the making validation of non-formal and informal learning possible. 4 Further strengthen key competences in VET curricula and provide more effective 

opportunities to acquire or develop those skills through I-VET and C-VET. 5 Introduce systematic approaches to, and opportunities for, initial and continuous 

professional development of VET teachers, trainers and mentors in both school- and 
 

The EU Quality Assurance in vocational education and training is a tool based on the 2009 

Recommendation of the European Parliament and Council. The Recommendation invites 

Member States to use a series of indicative descriptors and indicators to support and develop 

their VET systems. The tool provides guidance on how to develop a quality assurance system 

and contains examples of different approaches used by Member States.  

 
European Quality Assurance Reference Framework 
 
The European Quality Assurance Reference Framework (Reference Framework) is designed 

to promote better vocational education and training by providing authorities with common tools 

for the management of quality. 
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The Reference Framework forms part of a series of European initiatives which aim is to 

recognise qualifications and competences received by learners across different countries or 

learning environments, thereby promoting modernisation, mutual trust and mobility in 

vocational education and training (VET). 

 Figure 1. European Quality Assurance Reference Framework quality criteria 

PURPOSE and PLAN

ASSESMENT and 
EVALUATION

FEEDBACK and 
PROCEDURES for 

CHANGE

IMPLEMENTATIONMETHODOLOGY

Indicators
Define goals and objectives

Indicators
Coherent with goals

Indicators
Collection and processing data

Discuss results

Indicators
Review

 
Source: EQAVET website 
 
Developed by Member States in cooperation with the European Commission, the Reference 

Framework has now been adopted by the European Parliament and the Council. It is a key 

element in the follow-up of the Copenhagen Declaration and the ongoing work in renewing 

Europe’s education and training systems. The adoption and implementation of the Framework 

in the participating countries is voluntary. 

The Recommendation on the establishment of a European Quality Assurance Reference 

Framework for VET recommends that the four stages (Table 8) of the quality cycle, the 

indicative descriptors and the indicators (Table 9) are used to improve further and develop VET 

systems.   
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Table 8. The four phases of EQAVET 

PLANNING IMPLEMENTATION 
ASSESSMENT 
and 
EVALUATION 

FEEDBACK and 
PROCEDURES 
for CHANGES 

    
Refers to setting up 
clear, appropriate 
and measurable 
goals and 
objectives in terms 
of policies, 
procedures, tasks 
and human 
resources 

Establishes the 
procedures to ensure 
achievement goals and 
objectives (e.g. 
developments of 
partnerships, 
involvement of 
stakeholders, allocation 
of resources and 
organisation or 
operational procedures) 

Includes evaluation 
of VET provision 
and assessment of 
‘outcomes’ at 
system and 
individual level. 
They normally 
present two 
components: 1. 
Collection and 
processing of data; 
2. Discussion, 
evaluation an 
assessment based 
on this data  

Applies to 
developing 
operations in order 
to achieve the 
targeted outcomes 
and/or setting new 
objectives, after 
discussion and 
analysis have be 
made by key 
stakeholders 

Source: EQAVET website 
 
Table 9. List of EQAVET Indicators 

 EQAVET Indicators 
1 Relevance of quality assurance systems for VET providers 
2 Investment in training of teachers and trainers 
3 Participation rate in VET programmes 
4 Completion rate in VET programmes 
5 Placement rate in VET programmes 
6 Utilisation of acquired skills at the workplace 
7  Unemployment rate 
8 Prevalence of vulnerable group 
9 Mechanisms to identify training needs in the labour market 
10 Schemes used to promote better access to VET 

Source: EQAVET website  
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1.5  Other Quality Management Systems 

 
EFQM Excellence Model 
 
The EFQM Excellence Model is based on a set of European values and was developed by the 

European Foundation for Quality Management. 

There is a set of three integrated components which comprise the EFQM Excellence Model 

(EFQM (2013)):  

1. The Fundamental Concepts of Excellence: The underlying principles which are the 

essential foundation of achieving sustainable excellence for any organisation.  

2. The EFQM Excellence Model: A framework to help organisations convert the 

Fundamental Concepts and RADAR logic into practice.  

3. RADAR logic: A dynamic assessment framework and powerful management tool that 

provides the backbone to support an organisation as it addresses the challenges it must 

overcome if it is to realise its aspiration to achieve sustainable excellence. 

The EFQM Excellence Model, with the associated RADAR logic and Fundamental Concepts, 

ensures that all the management practices used by an organisation form a coherent system that 

is continually improved and delivers the intended strategy for the organisation (EFQM (2013)). 

Through this model, strategy is translated into five organisation areas (Enablers): 

1. Leadership 

2. Policy and Strategy 

3. People 

4. Partnerships and resources 

5. Processes 

which when properly implemented and aligned they contribute to all four result areas (Results), 

namely: 

1. Satisfy customers and suppliers 
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2. Satisfy employees 

3. Satisfy society  

4. Satisfactory organisation performance and goal realisation. 

 
Figure 2. The EFQM excellence model 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
As shown in  

Figure 2, leadership, people, policy and strategy, processes and resources are considered as 

Enablers, which can result into improved people, customers and stakeholders’ satisfaction and 

lead to improved business results. Results are evaluated and used to improve Enablers, leading 

to continuous assessment and improvement of the system, thus improving the Results. 

For this reason, the RADAR logic (Figure 3) is essential in providing a structured approach to 

questioning the performance of an organisation. 

The RADAR logic broadly states that an organisation needs to: 

 Determine the Results it is aiming to achieve as part of its strategy. 

 Plan and develop an integrated set of sound Approaches to deliver the required results 

both now and in the future. 

 Deploy the approaches in a structured way to ensure implementation. 

Society 
results 

 

ENABLERS RESULTS 

Leadership 
Key 

performanc
e results 

Processes 

People 

Policy and 
Strategy 

Partnerships 
and 

resources 

People 
results 

Customer 
results 

INNOVATION AND LEARNING 
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 Assess and Refine the deployed approaches based on monitoring and analysis of the 

results achieved and ongoing learning activities (EFQM (2013)). 

Figure 3. Results, Approaches, Deploy, Assess and Refine (RADAR) (EFQM (2013)) 

 

This structured approach helps organisations to translate their strategies into functional areas 

and improve their overall quality. It’s evident that the model is based on TQM philosophy, 

meaning that a total quality approach should be implemented throughout the whole 

organisation and the enabler criteria should be deployed at all levels and across all processes 

and activities of the organisation and continuously evaluating the system leading towards 

organisation excellence. 

International Organization for Standardization - ISO 

ISO is an independent, non-governmental international organization with a membership of 

164 national standards bodies. According to the organization’s site “[…] experts [come 

together] to share knowledge and develop voluntary, consensus-based, market relevant 

International Standards that support innovation and provide solutions to global 

challenges10”.  The 22668 International Standards developed, define essential requirements to 

 
10 https://www.iso.org/about-us.html 
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make products and services that work covering a wide aspect of businesses, including 

education. 

 

The ISO 21001, is a management system standard on education which aims at improving the 

processes and quality of educational institutions. Other standards such as ISO 29993, describe 

the requirements for learning services provided outside formal education, which covers all 

types of lifelong learning including vocational education and in-company training (either 

outsourced or in-house). Other more generic standards such as the ISO 9001:2015 set out the 

criteria for a quality management system, can be used by any organization regardless of its 

field of activity and can also be certified. It is based on a number of quality management 

principles such as strong customer focus, motivation and implication of top management, the 

process approach and continual improvement.  

 

1.6 Critical Success Factors 

 
Critical Success Factors 

The successful implementation of total quality management (TQM) is often linked with the 

critical dimensions or critical success factors (CSFs) which are responsible for achieving 

effective results (Talib and Rahman, 2010). To exploit the benefits provided by TQM, 

organisations must manage the complex implementation process successfully. Therefore, 

organisations need to measure CSFs when introducing TQM. Measuring CSF is an essential 

precondition to control the implementation process and to increase the chances of success. 

(Hietschold et al., 2014).  

TQM requires that all the principles of Quality Management be involved to all aspects of an 

organization. Emphasis should be on integrating these principles into business practices and 

technical procedures. The stakeholders affiliated with the organization, directly or indirectly, 



22 
 

such as suppliers and customers, should also be considered and evaluate their opinion(s) and 

recommendations during the implementation of various steps and procedures ((Dale et 

al. ,2007). 

Table 10. Key elements of TQM (Dale et al., 2007). 

  

Commitment and leadership 

of the chief executive officer 

Top management should demonstrate commitment and 

support towards TQM implementation through their 

support towards the implementation of procedures and by 

providing proper direction to employees. Support and 

guidance should be provided where necessary. 

Planning and organisation 

A clear long-term strategy for TQM should be integrated 

into the business plans of the organisation, deploying 

policies and procedures that would clarify the targets and 

objectives.  

Using tools and techniques 

A selection of tools and techniques are essential for 

supporting and developing a TQM system. These can be 

integrated into the daily operations of the organisation, 

continuously improving daily process and procedures thus 

demonstrating the benefits of quality system 

implementation. 

Education and training 

Proper education and training are considered cornerstone 

for proper TQM implementation. Every single employee 

should be continuously educated on concepts, skills and 

competences related to their tasks but for the overall 

purpose and procedures of TQM system implemented by 

their organisation. 

Involvement - Ensuring that 

the culture is conducive to 

continuous improvement 

activity 

Commitment is essential for successful TQM 
implementation. Stakeholders should be informed and 
educated on all matters concerning their tasks and the 
overall objectives and targets thus getting everyone 
involved and aware of the importance of their tasks and 
their overall contribution towards achieving their 
individual and overall objectives set. In this way, a culture 
of continuous improvement is being built up within the 
organisation and a feeling of ownership is cultivated 
getting everyone actively involved in the system. 
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Teamwork 

Teamwork is essential and key feature contributing 

towards commitment and positive performance. Important 

aspect is also the proper and continuous communication 

among stakeholders and groups within the organisation, 

improving their collaboration and understanding of 

purpose for their actions and tasks.  

Measurement and feedback 

Continuously feedback is vital for TQM implementation. 

Key indicators should be continuously assessed and 

procedures should be evaluated for measuring the progress 

and intervene whenever necessary for improving the 

various aspects of the system. 

 

Faisal Talib and Zillur Rahman through their article ‘Critical Success Factors of TQM in 

Service Organizations: A Proposed Model (2010)’ analysed a significant number of literatures 

on TQM CSFs which was available at that time and have been adopted by service companies 

in their business. The purpose of their study was to identify the CFSs, which are critical for the 

TQM implementation and support service quality, shown in Table 11 .  

Table 11. Critical Success Factors of TQM in Service Organizations (Talib and Rahman 
(2010)) 

 Critical Success Factors 

1 Top-Management Commitment 

2 Customer Focus 

3 Training and Education 

4 Continuous Improvement and Innovation 

5 Supplier Quality 

6 Employee Encouragement 

7 Benchmarking 

8 Quality Information and Performance Measurement 

 

Based on these nine CSFs, a model was proposed for service organizations (Figure 4). 

Figure 4. A proposed model for TQM critical success factors in service organization (Talib 
and Rahman (2010)). 
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Similarly, Nadine Hietschold, Ronny Reinhardt and Sebastian Gurtner through their article 

‘Measuring critical success factors of TQM implementation successfully – a systematic 

literature review (2014)’, after analysing extensive literature, accepted the view that although 

there are minor differences regarding the importance of critical success factors in numerous 

industries, it is understood that the same factors are critical to success, regardless of the 

industry, type, size or location of the organisation in question. According to their results of 

literature review, 11 central CSF dimensions were identified and ranked based on the number 

of times the CSF was quoted (Table 12).  

Table 12. CSF dimensions (Hietschold et al., 2014).  

Rank CSF dimension 

1 Process management 

2 HRM/recognition/teamwork 

3 Top management commitment and leadership 

4 Customer focus and satisfaction 

5 Supplier partnership 
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6 Training and learning 

7 Strategic Quality planning 

8 Information/analysis/data 

9  Culture and communication 

10 Benchmarking 

11 Social and environmental responsibility 

 

Based on these CFS dimensions, an implementation framework was suggested (Figure 5) and 

a five or seven-point Likert scale ranging from ‘strongly disagree’ to ‘strongly agree; was 

recommended as a measurement instrument for investigating the current state of CSFs 

regarding TQM implementation at an organization. 
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Figure 5. Critical success factors of TQM implementation framework (Hietschold et al, 
2014). 

 

Mohamed Zairi and Abdulrahman Abdullah Alsughayir also expressed their opinion on which 

CSFs are considered important for the successful TQM implementation. Through their article 

‘The adoption of excellence models through cultural and social adaptations: An empirical 

study of critical success factors and a proposed model (2011)’ investigated into the processes 

upon which organisations around the world rely and which led to the successful implementation 

of TQM. They have argued that regardless of the industry, the size or location of an 

organisation, there are a number of core CSFs that are critical when practising TQM. they have 

also stated that the existence of these CSFs or as they described them in their article, structural 

critical factors of excellence (SCFEs) within an organisation is not sufficient for achieving 
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business excellence using TQM, because there is also a need to tailor the practice of TQM to 

specific organisational or cultural contexts. Their argument was that beyond the CSFs, 

foundation critical factors of excellence are equally important for success in business 

excellence. They have also stressed the importance for organisations to develop their own 

framework in implementing TQM rather than follow a national quality or business excellence 

award programme, because at the end a pre-defined framework becomes a ‘to-do list’ instead 

of being used to guide the process of implementing TQM and achieving business excellence. 

After reviewing award schemes such as the Malcolm Baldrige National Quality Award 

(MBNQA) and the European Foundation for Quality Management Award (EFQM) they 

reached to the conclusion that other award models such as the Deming Prize, the Japan Quality 

Award, the Malaysian Prime Minister Quality Award, the Australian Quality Award, the Dubai 

Quality Award, the National Quality Award of Brazil and the Singapore Quality Award have 

many similarities to these two main award schemes, MBNQA and EFQM, but only a small 

number of long-established award programmes have been successfully adopted as the basic 

framework for national awards programmes in different regional and cultural contexts.  

In this research the authors identified and grouped similar criteria and re-labelled them as 

necessary to make them sufficiently general to apply to their corresponding criteria used in the 

specific models.  

Table 13. Common core values/performance criteria (Zairi and Alsughayir, 2011) 

 Common core values/performance criteria 
1 Leadership 
2 Customer focus 
3 Employee focus 
4 Process management 
5 Managing partnerships/suppliers 
6 Strategic plan/mission statement/goals 
7 Quality management plan/structures 
8 Knowledge-based management 
9 Use of measurement/improvement tools 
10 Social responsibility/ external interface 
11 Product design management 
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12 Innovation/continuous improvement focus 
13 Organisational culture-related factors 
14 Good communications 
15 Teamwork 
16 Resource management 

 

Figure 6. Refined TQM implementation model. (Zairi and Alsughayir, 2011)  

 

1.7 Performance Management 

 
What gets measured gets attention and sequentially what does not, gets out of the sphere of 

attention (Bevan and Hood, 2006). Therefore, it is important to define objectives, establish 

goals, measure progress and use results to further improve or change, if necessary, the existing 

process and procedures regarding the performance of an organisation. 
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In the public sector, including education, context performance is multidimensional, it could 

refer to cost, efficiency, effectiveness, freedom from corruption, public access or quality of 

service provided. Thus, measuring the performance can be challenging (Pollitt, 2018). 

The existence of performance indicators (PIs) makes sense if they are part of a wider system 

of performance management (PM) (Pollitt, 2018). Performance Metrics such as the KPIs are 

the cornerstone that fastens the business and technical architectures into a coherent whole 

(Figure 7) (Wayne, 2009). 

An indicator may be simple or composite. PM is a deliberate, conscious attempt on the part of 

organizational management to steer the organization in directions that will improve its PI 

scores.  

 
Figure 7. The performance management cycle (Wayne, 2009) 

 

 

Studies have shown that PM systems work best if the operational staff ‘own’ them rather than 

being imposed on them, by top management in order better to control them (Pollitt, 2018). In 
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a PM it is very important independent persons/organisations carry out the questions, to avoid 

dangers of data distortion. Literature contains a number of cases in numbers being gamed or 

even falsified (Audit Commission, 2003; Pollitt, 2013). Another issue, is that the same PI set—

or individual PI—is frequently assessed differently by different stakeholders (Boyne et al., 

2006). 

Therefore, a critical question is who carries out the measurement? If it is the service providers 

themselves, there are obvious dangers of data distortion. But if independents are to be brought 

in to do the measurement that may be unwieldly, expensive and corrosive of the operational 

staff’s ownership and trust. The External validation may be at least a partial answer to this but, 

again, it can be cumbersome. On several occasions, the UK National Audit Office pressed the 

government to have its major PI sets independently validated, but this proposal was never 

accepted. This looks very much like a trade-off. 

There are four types of performance measures (Parmenter, 2010)):  

1. Key result indicators (KRIs): it tells you how you have achieved in a perspective or critical 

success factor. 

2. Result indicators (RIs): tell you what you have done. 

3. Performance indicators (PIs): tell you what you must do. 

4. KPIs: tell you what to do to highly increase performance. 
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Figure 8 . Four types of performance measures (Parmenter, 2010) 

 

 
 
A Key Performance Indicator (KPI) embodies a strategic objective and measures performance 

against a goal. The goals attached to KPI are multidimensional. There are two fundamental 

types of KPIs: outcomes and drivers. Outcome KPIs measure the output of past activity (e.g. 

revenues, margins, return on equity, customer satisfaction, and employee retention). Driver 

KPIs measure activities in their current or future state that have a significant impact on outcome 

KPIs (e.g. number of sales meetings today, number of sales meetings scheduled for the next 

two weeks). The goals associated with KPIs are known as targets because they specify a 

measurable outcome rather than a conceptual destination. KPI targets are measured against a 

benchmark that becomes the starting point for improving performance. (Wayne, 2009). 
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Table 14. Elements of a KPI (Wayne, 2009). 

Strategy KPIs embody a strategic objective 

Targets 

KPIs measure performance against specific targets. Targets are defined in 
strategic, planning, 
or budget sessions and can take different forms (e.g., achievement, reduction, 
absolute, zero). 

Ranges Targets have ranges of performance (e.g., above, on, or below target). 

Encodings 
Ranges are encoded in software, enabling the visual display of performance 
(e.g., green, yellow, red). Encodings can be based on percentages or more 
complex rules. 

Time frames 
Targets are assigned time frames by which they must be accomplished. A 
time frame is often divided into smaller intervals to provide mileposts of 
performance along the way. 

Benchmarks 
Targets are measured against a baseline or benchmark. The previous year’s 
results often serve as a benchmark, but arbitrary numbers or external 
benchmarks may also be used. 

 

1.8 Critical Evaluation of literature 

The quality gurus outlined the principles, rules and steps for an organisation to follow for 

achieving results of excellence. Practices, tools and methodologies were suggested for 

managing quality from a holistic point of view, leading to the concept of TQM. The successful 

implementation of TQM was linked with the critical success factors (CFS) and according to 

literature, a number of factors were commonly identified as critical for a quality system to be 

successful. Comparing the findings of research studies, it is evident that regardless the TQM 

models used there are some common CSFs necessary for their successful implementation 

(Table 15).  
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Table 15. Comparing researches on CSFs 

Critical Success Factors 
of TQM in Service 

Organizations (Talib & 
Rahman (2010)) 

 

CSF dimensions (N. 
Hietschold et al. (2014)). 

Common core 
values/performance criteria 

(Zairi and Alsughayir (2011)) 

Top-Management 
Commitment 

Top management 
commitment and leadership 

Leadership 

Customer Focus 
Customer focus and 
satisfaction 

Customer focus 

Training and Education Training and learning Knowledge-based management 

Continuous Improvement 
and Innovation 

Process management 

 
Innovation/continuous 
improvement focus 
 
 
Process management 

Supplier Quality Supplier partnership 
Managing 
partnerships/suppliers 

Employee 
Encouragement 

HRM/recognition/teamwork 

 
Teamwork 
 
Employee focus 
 
Resource management 

 
 
Benchmarking 
 
 
Quality Information and 
Performance 
Measurement 

Benchmarking 
 
 
Information/analysis/data 

Quality management 
plan/structures  
 
Use of 
measurement/improvement 
tools 

 Culture and communication 

 
Organisational culture-related 
factors 
 
Good communications 

 
Social and environmental 
responsibility 

Social responsibility/ external 
interface 

 Strategic Quality planning 
Strategic plan/mission 
statement/goals 

  Product design management 
 

Therefore, the themes emerging from the analysis and comparison of the various approaches 

on what is quality and which are the critical factors for realising it are: 
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 Top management commitment  

 Customer focus 

 Training and education 

 Continuous Improvement 

 Process management 

 Supplier quality 

 HRM/recognition/teamwork 

 Benchmarking 

 Quality Information and Performance Measurement. 

These are commonly considered as important elements of a successful TQM implementation. 

Equally important is the measurement of the performance of a process or a system using 

appropriate Key Performance Indicators. Performance Management leads in improving 

deliverables and processes because KPIs embody strategic objectives, measures against 

specific targets and often used for benchmarking processes.  
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Chapter .2 METHODOLOGY 
 

2.1 Methodology 

The purpose of research is to discover answers to questions through the application of scientific 

procedures (Kothari, 2004).  

Research methodology is the science and philosophy behind all research whereas a research 

method is a way of conducting and implementing research. In general, there are two types of 

research methods, Qualitative and Quantitative. 

Qualitative research 

A formal, objective, systematic process in which usually numerical data is utilised to obtain 

information about the subject in question. 

Quantitative Research  

Is an informal, subjective research approach that usually emphasizes on words rather than 

numbers in the collection and analysis of data. The qualitative data analysis is a process of 

gathering, modelling and transforming qualitative data in order to highlight useful information, 

suggest conclusions or support decision making. It is inductive in nature and usually generates 

theory. Examples are case study, phenomenology and narrative research methods. 

It is important to clearly define the research question/reason, thus choose the appropriate 

research strategy.  

2.2 Research aim and Objectives 

The aim of the thesis is to examine how the EQAVET, as a quality management system, 

compares with other quality management systems. The objectives of the research are to 

examine the various parameters that are taken into consideration when EQAVET is used in a 

VET system and if they bring the desired results, which in this case is to improve the quality 

of a VET system. Also, through this research we will examine if there is a gap between what 
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is perceived as good practice in EQAVET implementation and what is the actual stakeholders’ 

opinion. Another objective will be to examine the stakeholders’ awareness in relation to how 

EQAVET implementation. 

 Research design 

 Identify the aim and objectives 

 Literature Review 

 Plan the Research and choose the appropriate Methodology 

 Data Collection 

 Data Analysis and Discussion 

 Conclusions and Recommendations 

According to Yin (2003) one of the situations that the implementation of the case study research 

method is most appropriate is when the focus of the study is to answer ‘how’ and ‘why’ 

questions. Other situations for implementing this method is when you cannot manipulate the 

behavior of those involved in the study and when the boundaries between the phenomenon 

under study and context are not clear 

2.3 Case Study research method 

Case study is one of the most frequently used qualitative research methodologies (Yazan, 

2015). The books written by Robert K. Yin (Case Study Research: Design and Methods 

(2002)), Sharan B. Merriam (Qualitative Research and Case Study Applications in Education 

(1998)), and Robert E. Stake (The Art of Case Study Research (1995)) provide different aspects 

on defining and designing a Case Study, but also on gathering and analysing data when dealing 

with this method approach. Bedrettin Yazan in his paper Three approaches to case study 

methods in education: Yin, Merriam and Stake (Yazan, 2015) performs a comparison in the 

different views on the Case Study method.  

Table 16 shows the findings of his research when it comes to Case and Case Study definition, 

designing a Case Study and gathering data for it. Yazan also discussed authors’ approach on 

analysing and validating the data for a case study. 
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Table 16. Juxtaposing of the three different aspects of these three case study approaches (Yazan, 2015) 

Dimension of 

interest 

Robert Yin’s Case Study 
Research: Design and 
Methods 

Robert Stake’s The Art of 
Case Study Research 

Sharan Merriam’s 
Qualitative Research and 
Case Study Applications in 
Education 

Defining Case 

and Case 

Study 

Case is “a contemporary phenomenon 
within its real-life context, especially 
when the boundaries between a 
phenomenon and context are not clear and 
the researcher has little control over the 
phenomenon and context” 
(p. 13). 
 
Case study is an empirical inquiry that 
investigates the case or cases conforming 
to the abovementioned definition by 
addressing the “how” or “why” questions 
concerning the phenomenon of interest. 

Case is “a specific, a complex, 
functioning thing,” more specifically “an 
integrated system” which “has a 
boundary and working parts” and 
purposive (in social sciences and human 
services) (p. 2). 
 
Qualitative case study is a “study of the 
particularity and complexity of a single 
case, coming to understand its activity 
within important circumstances” (p. xi). 

Case is “a thing, a single entity, a 
unit around which there are 
boundaries” (p. 27) and it can be a 
person, a program, a group, a 
specific policy and so on. 
 
Qualitative case study is “an 
intensive, holistic description and 
analysis of a bounded phenomenon 
such as a program, an institution, a 
person, a process, or a social unit” (p. 
xiii). 

Designing Case 

Study 

Design refers to “the logical sequence that 
connects the empirical data to a study's 
initial research questions and, ultimately, 
to its conclusions” (p. 20). 
 
Four types of case study design include 
single holistic design, single holistic 
design, and multiple embedded design.  
 
Case study design has five components: 
a study’s questions; its propositions, if 
any; its unit(s) of analysis; the logic 

Flexible design which allows researchers 
to make major changes even after they 
proceed from design to research. 
Researchers need a set of two or three 
sharpened issue questions (research 
questions) that will “help structure the 
observation, interviews, and document 
review” (p. 20). 
 
He relies on Parlett and Hamilton’s 
(1972) notion of “progressive focusing” 
which builds upon the assumption that 

Literature review is an essential 
phase contributing to theory 
development and research design. 
Theoretical framework emerging 
from literature review helps blend 
research questions and points of 
emphasis.  
 
Five steps of research design: 
conducting literature review, 
constructing a theoretical 
framework, identifying a research 
problem, crafting and sharpening 
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linking the data to the propositions; and 
the criteria for interpreting the findings. 

“the course of the study cannot be charted 
in advance” (cited in Stake, 1998, p. 22). 

research questions, and selecting the 
sample (purposive sampling). 

Gathering 

Data 

Quantitative and qualitative evidentiary 
sources should be combined. Data 
gathering is influenced by case study 
investigator’s skills, training for a specific 
case study, the development of a protocol 
for the investigation, the screening of the 
case study nominations (making the final 
decision regarding the selection of the 
case), and the conduct of a pilot study. 
 
Case study researchers make use of six 
data gathering tools: documentation, 
archival records, interviews, direct 
observations, participant observation 
and physical artifacts. 

Exclusive use of qualitative data sources. 
Being a qualitative case study researcher 
requires “Knowing what leads to 
significant understanding, recognizing 
good sources of data, and consciously and 
unconsciously testing out the veracity of 
their eyes and robustness of their 
interpretations. It requires sensitivity and 
scepticism” (Stake, 1995, p. 50). 
 
Qualitative case study researchers exploit 
observation, interview and document 
review as data gathering tools. 

Exclusive use of qualitative data 
sources. Qualitative case study 
researcher needs to acquire the 
necessary skills and follow certain 
procedures to conduct effective 
interviews and careful observations 
and mine data from documents. 
 
Qualitative case study researchers 
utilize three data collection 
techniques conducting interviews, 
observing, and analysing 
documents. 

 



Another overview of the types of case study designs was discussed by Dr. Pamela Baxter. and Dr. 

Susan Jack in their research paper Qualitative Case Study Methodology: Study Design and 

Implementation for Novice Researchers; Table 17 accounts the various Case Study types and their 

definitions. 

Table 17. Case Study types and their definitions (Baxter & Jack, 2008) 

Case Study Type Definition 

Explanatory 

This type of case study would be used if you were seeking to answer 

a question that sought to explain the presumed causal links in real-life 

interventions that are too complex for the survey or experimental 

strategies. In evaluation language, the explanations would link 

program implementation with program effects (Yin, 2003). 

Exploratory 

This type of case study is used to explore those situations in which the 

intervention being evaluated has no clear, single set of outcomes (Yin, 

2003). 

Descriptive 
This type of case study is used to describe an intervention or 

phenomenon and the real-life context in which it occurred (Yin, 2003). 

Multiple-case 

studies 

A multiple case study enables the researcher to explore differences 

within and between cases. The goal is to replicate findings across 

cases. Because comparisons will be drawn, it is imperative that the 

cases are chosen carefully so that the researcher can predict similar 

results across cases, or predict contrasting results based on a theory 

(Yin, 2003). 

Intrinsic 

Stake (1995) uses the term intrinsic and suggests that researchers who 

have a genuine interest in the case should use this approach when the 

intent is to better understand the case.  

Collective 
Collective case studies are similar in nature and description to multiple 

case studies (Yin, 2003) 
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Taking into consideration the above mention information and the purpose of this research, to 

answer ‘how’ EQAVET is compared with other QMS, Yin’s approach on what is a Case Study 

and suggested data collecting methods, are considered the most appropriate to use.  

The IVET system of Cyprus will be used in this study case in order to achieve the aim of this 

research and reach to results for completing the objectives set. 

The following questions, in combination with the themes derived after reviewing the available 

literature, need to be answered: 

1. Can a Performance Management System be implemented to evaluate IVET? If yes, which 

Key Performance indicators should be used? 

2. Which are the major stakeholders for IVET in Cyprus? 

3. Is there a system in place for evaluating and improving the IVET system in Cyprus? 

4. If there is an evaluation system in place? Which factors can be considered as Critical 

Success Factors when evaluating IVET in Cyprus? 

5. What is the awareness level among the stakeholders regarding EQAVET and its methods 

of implementation? 

6. Is EQAVET an appropriate Quality Assurance system for evaluating IVET in Cyprus? Is 

it used? How it compares with other Quality Management Systems? 

2.4 Methods of Data Collection 

An analysis on the data collection methods suggested by Yin, i.e. documentation, archival records, 

interviews, direct observation, participant observation and physical artifacts, will help on choosing 
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the most appropriated methods, suitable for the purpose of this research. Also, the suggestion made 

by Sharan Merriam’s in ‘Qualitative Research and Case Study Applications in Education’, in a 

qualitative case study the utilisation of the three data collection techniques conducting interviews, 

observing, and analysing documents, will be considered when choosing the appropriate data 

collection methods. 

2.5 Primary and Secondary data 

Interviewing is probably the most common data collection technique in social science and is very 

common in case studies. Interviews can collect both opinions and information as words and 

numbers. They can take many different forms and allow in-depth follow up questions. There are 

three main types of interviews: (a) unstructured interviews, (b) semi-structured interviews and (c) 

structured interviews. The planning elements are common for all types of interviews. The 

objectives must be clear, the questions prepared must be reasonable and use plain, unambiguous 

language so that the message conveyed is clear for the responder. The interviews should have a 

reasonable length as to keep the interest of the responder and not drift away from the subject but 

should allow the responders to explain their views thoroughly thus giving validity to their sayings. 

On the other hand, interviews are prone to bias from the influence of the interviewer. 

In our case, unstructured interviewing method would be more appropriate. The quality subject in 

education is a broad subject and by engaging in an in-depth research interview the responders 

should be allowed to express their opinion without constrains or guided questions.  This kind of 

interview method provides vast amount of valuable information and when a question is answered, 

more explanatory questions might follow.  
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The major stakeholders that will be interviewed are persons in the ministry of education, in the 

pedagogical institute and VET teacher’s union.  These stakeholders are familiar with the quality 

level in the IVET system in Cyprus and also have a knowledge on the problems and the potential 

solutions required. Each stakeholder should be able to provide information from their point of view 

on the subject and thus be able to have a more spherical picture on the level of quality, the EQAVT 

implementation level and the potential steps that should be taken towards improving the IVET 

system. They should also be able to discuss more thoroughly the level of implementation of the 

EQAVET system, provide information of the positive and negative aspects of the system and 

express their opinion whether the system is helpful and how it compares to other quality systems 

they are familiar with. We will also seek the opinion of an expert at the European Centre for the 

Development of Vocational Education and Training (Cedefop). By this way we will be able to get 

the European perspective on the EQAVET system. 

There are constrains that should be considered. The stakeholders involved in the quality methods 

in education are not many, and there are even less dealing with the EQAVET system. The students 

in IVET are major stakeholders but they will not be interview. Interviewing one student will not 

be able to provide information on a policy level. Students at different technical schools might 

receive education at different quality levels.  An appropriate method for examining the students’ 

perspective on the subject would be a survey method, getting the opinion of students at different 

schools and even at different cities.  Time is a major constrain since results are needed to complete 

this thesis in a short period of time. Due to my employment abroad I had to postpone its submission 

and the time to complete it is limited. 



43 
 
 

 Interviews will be used to capture the current situation of IVET in Cyprus and examine how and 

in what extend, EQAVET is used to further improve the performance of the education system at 

this level. 

According to EQAVET website11 , when it comes to IVET, Cyprus participates through the 

education ministry in EQAVET. The Human Resource Development Authority of Cyprus 

represents Cyprus for Continuous VET. 

It is important to identify the major stakeholders for IVET in Cyprus and examine how Cyprus 

IVET performance is evaluated. 

Questions such as: 

1. Is there a system in place for evaluating and improving the IVET system in Cyprus? 

2. Is EQAVET an appropriate Quality Assurance system for evaluating IVET in Cyprus? Is 

it used? How it compares with other Quality Management Systems? 

are important for building up the research’s case study.  

Another method that will be used to collect primary data is the in-depth focus group method. In 

this method, the role of the researcher is more to facilitated the discussion and allow time for 

participants to elaborate on the subject in question. The benefit of using this method is that you 

can get a vast amount of information in a short period of time, since time is a constrain in this 

research. The main problem of using this method is that some participants might dominate the 

discussion, therefore the facilitator should coordinate the discussion in a manner where all 

 
11 https://www.eqavet.eu/about-us/network-members/member-states/cyprus 
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participants express their opinion, even if at the end they all agree with each other. Material should 

be provided to the persons that they will participate in the focus group and the length of the meeting 

should be sufficient as for everyone involved to express their opinion, but not too lengthy as to not 

lose their interest. The facilitator should coordinate the discussion in a manner where information 

on the subject is provided and the discussion does not drift away from the main point. General 

statements and questions should be made to break the ice and help start the conversation. Various 

VET teachers, teaching different subjects in different schools in different cities, should compose 

the ideal group.   

Through this method we will examine the in-depth perspective of the IVET teachers, which are 

considered one of the major stakeholders in the IVET system. By discussing in more detail with 

the IVET teachers, we seek a more detail aspect on the level of quality of the IVET system and the 

issues they face in their everyday work. Their daily involvement in the system will provide 

valuable information on the problems they face, express proposed solutions and discuss in more 

detail the level of implementation of EQAVET system in their daily tasks. The teachers will also 

get the chance to discuss on the finding that will be derived from the in-depth interviews and 

express their opinion on them. Through their feedback more questions might arise and therefore 

go back to the interview responders with the teachers’ comments and seek their opinion on them. 

In this way, a circle of information is created and the validity of the research is improved.  

Secondary data will also be a major source of information in this research. The use of existing 

secondary data has multiple advantages (Renbarger et al., 2019). Especially, secondary data from 

national databases are generally of higher quality and the findings have greater external validity 

and are more likely to be generalizable (Donnellan et al., 2011; Greenhoot & Dowsett, 2012). 

Problems using secondary data should also be considered. Supporting documentation should 
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accompany the secondary data used, to support the validity and explain the methodology and the 

sampling strategy. 

Data provided by the Statistical Service of Cyprus (CYSTAT) and the Eurostat will provide 

information on the level of attendance in the IVET system, periodically and compared with other 

countries, the expenditure for it and other data that will help us understand the current situation of 

IVET in Cyprus. Secondary data will also be drawn from various publications for EQAVET to 

enable us understand better the way the system works and how it compares to other quality 

systems. 
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Chapter .3  DATA COLLECTION AND ANALYSIS  
 

3.1 Secondary data 

Secondary data, such as reports on the current IVET situation of the system in Cyprus will enable 

us to draw a picture on the pros and cons of the system. Based on that information, questions will 

be formulated for using them during the interviews with the stakeholders. 

 

At first, we would like to examine their perspective conserving the themes that were extracted after 

reviewing the literature, namely: 

 
 Top management commitment  

 Customer focus 

 Training and education 

 Continuous Improvement 

 Process management 

 Supplier quality 

 HRM/recognition/teamwork 

 Benchmarking 

 Quality Information and Performance Measurement. 

  
It is important to identify the various reasons that the IVET system in Cyprus is considered as a 

second option when compared to general education and if the EQAVET system helps to improve 

the current situation. In order to identify the cause of problems of the IVET system, we will focus 

and analyse the level that the most students choose to attend. 
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3.2 Initial Vocational Education and Training (IVET) in Cyprus 

 
Figure 10. Education system chart in Cyprus 
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In Cyprus, the Ministry of Education, Culture, Sports and Youth has overall responsibility for 

developing and implementing education policy on Vocational Education and Training which is 

available at secondary and tertiary education levels and. The Department of STVET provides a 

broad range of initial training programmes to leavers from lower secondary programmes 

(gymnasium) and adults. 

Figure 11.Two main types of three-year programme offered in IVET 

 

Initial VET programmes are offered by technical schools, including evening technical schools. 

Technical schools offer two types of three-year programme (Figure 11), theoretical and practical, 

for students aged 15-18, leading to school-leaving certificates, equivalent to those of secondary 

general education schools. Graduates are eligible for admission to universities and other tertiary 

education institutions in Cyprus and abroad. Both streams are mainly school-based: they combine 

general education subjects with VET subjects and integrate practical training in enterprises at the 

end of the first and second years. (Cedefop 2019). The two directions combine general education 

subjects with technological and workshop subjects. As of the school year 2016/17, the practical 

training of students in enterprises has increased. At the end of their first and second year of studies, 

between June and August, the students of the practical direction are placed in enterprises for four 
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weeks per year. The students of the theoretical direction are also placed in enterprises at the end 

of their first and second years of study, for two weeks per year (Korelli, et al., 2018)) 

The Department of STVET is responsible for the introduction, with the participation of the social 

partners, of new fields of study and specialisations, the design of curricula and the identification 

of special skills needed. The programmes provided include various fields of study in both the 

theoretical and the practical directions. Examples include mechanical engineering, electrical 

engineering, civil engineering and architecture, hotel and catering, furniture making, industrial 

design, agriculture, clothing and applied arts (Korelli, et al., 2018)  

Teachers must hold an appropriate diploma in their subject area or a degree relevant to the subject 

they will teach. Pre-service training is an obligatory requirement for all new appointments to the 

Educational Service. In-service continuing training consists of compulsory training programmes, 

which are conducted twice a year and cover all fields of study offered at technical schools, and 

voluntary training programmes which are conducted in the afternoon and are open and free for all 

teachers. Within the framework for teachers´ professional learning, approved by the Council of 

Ministers in August 2015, each teacher is obliged to complete 50 hours of professional learning, 

which include attending seminars, conferences and other activities, within a period of two years. 

Curriculum development is a collective effort involving qualified STVE staff, experts from other 

training institutions, STVE advisory committee members, trade unions and employers´ 

representatives. The STVE curriculum is subject to approval by the Council of Ministers before 

being implemented (Koreli. et al., 2018)  

The new curricula, implemented since the 2016/17 school year, were expected to increase the 

attractiveness of VET and match specialisations offered with the current labour market needs.  
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The respective Inspector of each field of study is responsible for the proper implementation of the 

IVET curricula, therefore each Inspector supervises the work of educators and ensures that the 

teaching material is adequately covered, by using effective teaching methods. Constant assessment 

of the progress of learners, in the form of written assignments, projects, tests and a final 

examination is instrumental for Inspectors to evaluate the outcome of the educators´ work. 

VET is also available through the apprenticeship system, which addresses young people between 

the ages of 14 and 18. ‘Preparatory apprenticeship’ can last up to two school years, depending on 

the level and age of students. After completing the preparatory apprenticeship, either students can 

continue to ‘core apprenticeship’ or upper secondary programmes, provided they succeed in 

entrance examinations. Core apprenticeship lasts for three years. On successful completion, 

participants may continue with evening technical school programmes and receive an upper 

secondary education qualification in two years instead of four (Cedefop 2019).  

The total public expenditure for STVE was estimated to be EUR 56.7 million in 2016 (Statistical 

Service of Cyprus (2018)). The share of secondary technical and vocational public expenditure 

was estimated to be 4.8% of total public expenditure on education in 2016. 

The number of students in VET at upper secondary education level has been increasing in the past 

years (Figure 12) but the overall share of these students at this level remained at low level when 

compared to the students choosing general education (Figure 13). Overall, students’ share that 

select VET at upper secondary level is before last, only ahead of the corresponding share of 

students in Ireland, when compared at EU level (Figure 14). 
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Figure 12. Number of students in VET upper secondary education in Cyprus, 2005-2017 

 

Source: Eurostat data, date of extraction 3.07.2019. 

Figure 13. Share of students in General and Vocational Training programmes in Upper 
Secondary education in Cyprus  

 
Source: Eurostat data, date of extraction 3.07.2019. 
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Figure 14. % of all students in upper secondary education, 2017 in the European Union 

 

Source: Calculations based on Eurostat data, date of extraction 25.10.2019. 
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According to the 2018 Education and Training Monitor report for Cyprus12, ‘Public spending on 

education remains high, but the low effectiveness and efficiency of the education system continue 

to be a major challenge’. It is also highlighted that although VET was strengthened, the 

participation levels and VET graduate employability remained low. 

Measure have been taken VET attractiveness. Some of these measures are： 

 Renaming the Department of Secondary Technical and Vocational Education (STVE) to 

Department of Secondary Technical and Vocational Education and Training (STVET), and 

‘technical schools’ to ‘technical and vocational schools of education and training’. The 

addition of the word ‘training’ reflects compatibility with European terminology and marks 

the expansion of training opportunities beyond secondary level.  

  Construction of new buildings for technical and vocational schools of education and training. 

 Introduction of new programmes such as maritime studies. 

3.3 EQAVET and IVET in Cyprus 

 
According to the latest Study on EU VET instruments (EQAVET and ECVET) which was 

published in January 2019 by the Directorate-General for Employment, Social Affairs and 

Inclusion of the European Commission, there are policies and procedures for Quality Assurance 

(QA) in place in Cyprus (European Commission (2019)). These policies are at individual 

educational levels and there is no national approach. They were developed independently of the 

EQAVET framework although are aligned to the EQAVET quality cycle, indicative descriptors 

and indicators. QA responsibility falls between the Department of Secondary Technical and 

 
12 https://ec.europa.eu/education/sites/education/files/document-library-docs/et-monitor-report-
2018-cyprus_en.pdf 
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Vocational Education of the education ministry for the IVET system and the Human Resource 

Development Authority of Cyprus (HRDA) for the CVET system. A quality assurance national 

reference point (QANRP) was set up in 2008. It covers IVET, CVET and non-formal learning. 

A quality assurance approach was prepared by 2012 and partially set up in 2015. The 2015-20 

strategic plan for technical and vocational education and training includes measures for quality 

assurance by setting up a framework for quality assurance according to the EQAVET 

recommendation (Cedefop (2018)). Based on the replies of the representative of the education 

ministry to the questionnaire of the Directors General Vocational Training (DGVT), for 2016-20, 

the country’s priorities in this matter include:  

(a) Promoting the EQAVET recommendation in Cyprus among VET providers and other VET 

stakeholders to develop a national approach to VET quality assurance according to the 

EQAVET recommendation; 

 (b) Improving further the quality assurance system in the provision of training, including the 

certification of training providers in line with the EQAVET recommendation.  

The QANRP is using Erasmus+ funds to promote the work of EQAVET in Cyprus through 

dissemination activities, information seminars to VET providers and social partners and the 

development of a website. It also informs the further development of the national quality assurance 

approach in line with EQAVET (Cedefop (2018)). 

According to the data of the EQAVET Secretariat surveys for 2013 and 2016, Cyprus was below 

the EU average in the systematic use of EQAVET indicators to monitor the VET system (Figure 

15). The EQAVET indicators systematically used in IVET were those related to the investment in 
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training of teachers and trainers. The indicators not used are those related to the prevalence of 

vulnerable groups (Cedefop (2018)). 

 
Figure 15. Use of EQAVET indicators for IVET system in 2013 and 2016 

 
 

NB: EU average was calculated based on available information for 31 out of 35 VET systems.  
Source: Cedefop calculations based on EQAVET Secretariat surveys for 2013 and 2016 data (Cedefop (2018)). 
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approach when it comes to evaluate the performance of the systems does not seem to work in this 

case. 

3.5 Data collection through interviews and focus groups 

 

Interviews were carried out to get the opinion of the major stakeholders of the IVET system in 

Cyprus. The interviews were based on a set of common questions that aimed to explore firstly if 

the critical factors derived from the literature review in Chapter 1 are being considered in the 

system. Questions concerning these factors were asked in order to understand the current situation 

and the point of view of different stakeholders in the system. The interviewees were persons 

actively involved in formulating policies for the system that have a thorough knowledge on the 

major issues concerning the further development and enchantment of the system. 

Firstly, we wanted to examine the level of commitment by the top management. To examine which 

stakeholders constitute the top management in IVET system, the interviewees were asked to 

identify the major stakeholders:  

Which entities/organisations do you consider as the major stakeholders of the Initial Vocational 
Education and Training (IVET) system? 
 
The education ministry identified the following organisations as major stakeholders: 

 The Ministry of Education, Culture, Sport and Youth (MECSY) 

 The Ministry of Labour, Welfare and Social Insurance (MLWSI) 

 The Ministry of Finance (MoF) 

 The Directorate General for European Programmes, Coordination and Development 

 Employers’ and Employees’ organizations 

 VET Teachers’ Trade Union (OLTEK) 
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The VET Teachers’ Trade Union similarly identified that the major stakeholders in IVET Cyprus 

are the MECSY and MoF. They also included the HRDA and the Cyprus Employers and 

Industrialists Federation (OEB). 

Then the interviewees were asked on the level of involvement of the major stakeholders identified 

before on improving the quality of the Cypriot IVET system. 

Are all major stakeholders equally involved in one way or another in improving the quality 
(curricula, teaching methods, and infrastructure) of the IVET system? If yes, in what way(s)? 
If not, which are the reasons? 
 
The VET Teachers’ Trade Union replied that “unfortunately not all stakeholders are equally 

involved in improving the quality of the system” stating that this is the reason for which the desired 

outcome, improving the IVET system is not achieved. Their representative also noted that it is 

necessary to have a continuous cooperation among the major stakeholders and agree on matters 

such as new learning methods, new modern books, new curricula that will be adjusted on labour 

market needs. On the other hand, the MECSY representative stated that all major stakeholders 

contribute to the improvement of the quality of the IVET system, under their own capacity, but 

not in an equal manner. 

The next question aimed at examining if all stakeholders involved in the IVET system are united, 

with a shared vision and common goal when it comes to improving the system: 

Do you believe that all stakeholders involved in the IVET system are united, with a shared vision 
and common goal when it comes to improving the system? Which measures do you propose in 
enhancing trust and collaboration among the stakeholders? 

The expert from the MECSY said that the development of a shared vision and a common goal for 

the improvement of the VET system in Cyprus is a gradual, continuous and progressing process. 

This process is enhanced and facilitated by:  

 the various European guidelines issued regarding VET,  
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 the status of VET in Europe, and  

 the gradual realization that quality and effective VET systems offer many benefits to the 

economy and society of a country.  

Bearing in mind the above, she said that presently the stakeholders involved in VET share a more 

or less common vision because they are aware of the status of VET in other countries and of the 

fact that Cyprus needs to make progress as far as the improvement of its VET system is concerned. 

On the other hand, the representative of the teachers’ union stated that there is common vision but 

not great interest in implementing the decisions taken regarding the improvement of the IVET 

system immediately. He suggested that the decisions should be implemented faster and that other 

IVET systems in EU should be studied in order to help the improvement of IVET. 

Finally, they were asked to identify the major stakeholder that they considered as the top 

management of the IVET system and discuss its level of commitment: 

Which of the major stakeholders do you consider as the top management of the IVET system? 
Do you believe that it is committed in improving the quality of the education delivered through 
the system? If yes, how? If no, which are the reasons? 
 
The MECSY expert identified the MECSY as the top manager of the IVET system and more 

specifically the Department of Secondary Technical and Vocational Education. She also stated 

that the Department is committed to improving the IVET system through the implementation of 

its Strategic Plan, which includes measures for the improvement of the quality of all the public 

VET programmes it offers, and which is in conformity with relevant EU Directives. The teachrs’ 

union representative also identified MECSY as the top management of the IVET system in Cyprus 

but he stated that no measures are taken in the right direction for improving the system because 

the ministry is not involved as much as they should have. 

Then the experts were asked to identify which they considered as the major problems of the system: 
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Which are the major problems/barriers in the IVET system? Please elaborate. 
 
The MECSY expert identified the following problems/barriers: 

 Prejudice against VET, which keeps participation levels low compared to other member states.  

 Lack of adequate infrastructure – more Technical Schools are needed, especially in remote 

areas of the island.  

 The fact that the Career Counselling Services of the Ministry of Education, Culture, Sport and 

Youth is not an independent service but operates under the competence of the Department of 

Secondary General Education 

Similarly, teachers’ union expert included prejudice as a major problem. Other problems identified 

by him were the lack of new building, lack of modern laboratories, lack of training opportunities 

for the IVET teachers and the low education level of the students choosing to continue their studies 

in IVET. 

Then they were asked to say if there are any mechanisms to monitor and identify these problems: 

Are there any mechanisms that help stakeholders to monitor and identify the problems that exist 
in the IVET system?    
 
The teachers’ union expert said that maybe there are mechanisms to identify these problems but 

they are not addressed and resolved in an efficient and proper way. The MECSY representative 

stated that the information provided for the Education and Training Monitor report, as well as the 

feedback from the European Committee, act as a tool for the official identification of problems 

that exist in the IVET system.   

On the same subject, monitor and continuous improvement, the experts were asked to express their 

opinion if there are sufficient measures to monitor and continuously improve the IVET system: 
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Do you feel that there are sufficient measures in place in monitoring and improving the quality 
of the IVET System (processes, curricula, evaluation, etc)? 
 
The teachers’ union expert answered that there are no measures at all in place, whereas the MECSY 

expert stated that there are measures in place but there is a lot of space for improvement. 

Then they were asked to discuss if there financial recourses are sufficient in order to improve the 

IVET system: 

According to the latest Education and Training Monitor report, Cyprus is one of the highest 
spenders in education when comparing the GDP contribution for education among the Member 
States. Do you believe that there are sufficient financial resources for improving the IVET 
system in Cyprus? 
 
Both experts stated that there are adequate financial resources for improving the IVET system in 

Cyprus, both through the national budget, as well as through the European Social Fund (ESF).The 

teachers’ union expert stated that although financial resources is not an issue of concern, these are 

not properly used. He suggested that there should be a redistribution of the available resources so 

that that they should be used in more important things such as modern books, upgrading and 

modernizing the laboratories and training the IVET teachers in new technologies. 

Then they were asked if the system takes into consideration the customers’ (students’) needs: 

Do you believe that the way the current IVET system operates, takes into consideration the needs 
and expectations of its main customers i.e. the students? Please elaborate. 
 
Again, their replies revealed that there is a huge gap on the perception of these IVET stakeholders 

when it comes in evaluating the IVET system. The MECSY expert said that there is an effort to 

implement a student – centric approach when it comes to policy making regarding VET. An 

example is the fact that the education ministry is taking measures to offer IVET to students who 

live in remote areas and do not have easy access to IVET programmes. She also said that there is 

also a student – centric approach when it comes to teaching and offering support (financial, 
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psychological etc) to students. The teacher’s union expert said that students’ needs and 

expectations are taken into consideration in a small degree because most of the students in the 

IVET system have low learning skills and the curricula are not adjusted to take into consideration 

these students’ needs. He also said that the practical path in the IVET system should include more 

training that is practical so that students are better trained when they finish school. 

The experts were also asked for their opinion when it comes to teachers’ hard work and if that is 

properly recognised and rewarded: 

Do you feel that the teachers’ hard work and effort is properly recognised and rewarded? If yes, 
in what ways? If not, what are the reasons in your opinion? 
 
The expert from the teachers’ union said that hard work is not recognised nor rewarded since the 

criteria for promotion the teachers do not take into consideration their hard work or effort. 

The education ministry expert said that to some extent their hard work is being recognised through 

the high remuneration they receive, even though, part of society believes that their work does not 

deserve such a high salary. 

The following questions examined if any benchmarking activities are in place in order to examine 

best practice examples in other countries or even within in the same system in order to improve 

the quality of the system: 

 
Are there any collaborations in place or best practise exchange with stakeholders in other 
Member States in EU? 
 
 The teachers’ union expert said that unfortunately there are no collaborations in place or best 

practise exchange with stakeholders in other Member States in EU whereas the education ministry 

expert said that collaborations with stakeholders in other EU countries are in place to some extent. 



63 
 
 

Do you believe that it is feasible to take into consideration best practise examples from other 
Member states while designing the IVET System strategy? If yes, how this will benefit the system 
in Cyprus? If no, why? 
 
Both experts agreed that it is feasible to take into consideration best practise examples from other 

Member states while designing the IVET System strategy but the particularities of our society and 

IVET system should be considered and adjust best practice examples accordingly. The MECSY 

expert said that the Department of Secondary Technical and Vocational Education and Training is 

in the process of preparing a memorandum of understanding with public education authorities in 

France for the practical training of French students in Cyprus and vice versa 

Are there any collaborations in place or best practise exchange within the IVET system in 
Cyprus? If yes, please provide example (s). 
 
When it comes to collaborations in place or best practise exchange within the IVET system in 

Cyprus both experts said that these do not exist. The teachers’ union expert said that the only 

collaborations in place are the ones created through the common participation in seminars 

organised by Cedefop.  

Since the teachers are mainly responsible in delivering quality education, their continuous 

education is important in order to maintain a high level of quality in the system. The experts were 

asked on the opportunities that IVET teachers have in order to improve their knowledge in order 

to “supply” in their turn the students with a quality education: 

Do you think that sufficient training and further education is provided for the IVET teachers 
as to assist their continuous professional development?  
What measures do you suggest in improving the continuous professional development of the 
IVET teachers? 
 
The MECSY expert said that sufficient training and further education is provided for the IVET 

teachers through the seminars organised and offered by the Pedagogical Institute and the 

programme for the industrial placement of VET teachers. She also said that one measure to 
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improve the continuous professional development of IVET teachers is the upgrading of the 

industrial placement of IVET teachers in enterprises so that more teachers can participate. On the 

other hand, the expert from teachers’ union said that the training and further education 

opportunities are not sufficient. He stated that teachers should be trained and become familiar with 

new technologies through training and further industrial placement thus getting familiar with the 

latest trends in the labour market. 

Finally, they were asked on the level on with they are informed about the EQAVET system: 

Are you aware of the existence of the European Quality Assurance for Vocational Education 
and Training (EQAVET) system? 
 
Both experts were aware of the existence of the system. 

Are you aware of the way(s) EQAVET is implemented in Cyprus to improve the IVET system? 
If yes, please provide example (s) in what ways EQAVET helps to improve the IVET system. 
 
However, none of them was of the way(s) EQAVET is implemented in Cyprus to improve the 

IVET system, although as the teachers’ union expert noted they should have been more informed 

and involved. 

The Cedefop expert provided his point of view on the EQAVET system through a telephone 

interview. He noted that the system is supportive in improving the VET system in EU member 

states. The systematic use of EQAVET indicators and the range and type of activities proposed 

through EQAVET’s work programme support the implementation of the system at national level 

and strengthen the synergies at European level. In this way, a culture of quality implementation is 

built throughout the member states. Various on of peer learning activities are organized which 

enabled EQAVET members to share and transfer their knowledge of quality assurance and 

working groups are organized with the objective of supporting the implementation of the EQAVET 

Recommendation. In addition, the EQAVET Secretariat undertakes regular surveys of the national 
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approaches to the implementation of quality assurance in line with the EQAVET 

Recommendation. The fact that its implementation is voluntary by the member states creates 

discrepancies among member states. Overall is an assistive quality tool for improving the VET 

system in member states. 

The answers and comments provided by the experts during their interviews were discussed during 

an in-depth focus group with a group of IVET teachers. Their point of view was similar to the one 

expressed by the expert from the teachers’ union. They reflected mostly on the lack of further 

development and training opportunities and the outdated learning methods and the fact that 

changes take too long to be implemented. They expressed their dissatisfaction for the fact that their 

opinion is not considered by the major stakeholders, predominantly the education ministry when 

it comes to the changes that should be implemented in order to improve the quality of the IVET 

system. Other issues pointed out had to do with the teaching conditions and the need for modern 

laboratories. They recognized that new facilities are being or going to be built and said that more 

measures need to be taken towards that direction.  

They also stressed the importance of aligning the IVET curricula with the labour market needs and 

the continuously evolving technologies in their fields. Also, they pointed out that even though both 

experts from the education ministry and their union said that there are adequate financial resources 

they brought examples that show the opposite. The fact that there are no air-conditioning units for 

cooling during the Cyprus hot summer, the fact that the heating is shut down at 10 am during 

winter when it is still cold and the refusal of the education ministry to hire , much needed as they 

said, psychologists, show that that money is an issue. Another issue raised by the teachers was that 

students’ opinion is not taken into consideration when formulating education strategies and to 

support their opinion they brought as an example the recent change with the four-month semesters 
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and the examinations that students have to take every semester. Students expressed their 

disagreement but the education ministry went ahead with its plans, without taking into account 

their concerns. 

 Finally, some of them are aware of the existence of the EQAVET system but they are not involved 

in any ways. They also suggested that mechanisms should be in place in order to evaluate and 

adjust the learning outcomes of the IVET system. Other problems raised during the discussion 

were the unequal pension scheme for the VET teachers, some teachers that get appointed at an 

older age do no’ receive any pension or their pension is much less compared to other VET teachers 

that were appointed when they were young.   
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Chapter .4 DISCUSSION/ CONCLUSIONS  
 
 
Taking into consideration the themes emerged in the literature review and the results from the 

interviews and focus group, it is safe to conclude that there is a gap of opinions on vital issues 

concerning the IVET system among major stakeholders and that many steps need to be taken in 

order to improve it. 

The top management, i.e. the education ministry, commitment in improving the quality in the 

IVET system is questioned by the teachers, even though most of the measures for improving IVET 

in general have been initiated by the ministry. The students, which are the main ‘customers’ of the 

system have little to say about the measures that need to be taken, and this contradicts the intention 

of the education ministry to have a student-centric approach. Training, education and continuous 

improvement is a major issue where there is a huge gap of opinions by the involved stakeholders, 

the ministry education points out that there are training opportunities for continuous development 

through the pedagogical institute, whereas teachers are strongly disagree stating that there are 

limited training opportunities and more steps need to be taken towards improving training 

conditions and opportunities. There are no actual feedback mechanisms in place to check the 

processes for improving the quality of the system and the teachers feel that their hard effort to 

improve the system is not being properly recognised. There are no synergies at national or 

international level therefore best practice examples are not utilised. Overall, there is no information 

of any existing quality systems in place and thus stakeholders are not aware of any performance 

measurement systems. 

Obviously, many measures and initiatives need to be taken in order to improve the quality of the 

IVET system in Cyprus. The experts’ replies, both in interviews and focus group revealed that 
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there is a gap of opinions between the education ministry and the IVET teachers on the ways on 

improving the system. The fact that Cyprus has one of the lowest percentages in IVET participation 

in EU is not a surprise. 

The quality level of the IVET system in Cyprus is very low and the fact that the education ministry 

states that is utilising the EQAVET framework and EQAVET indicators are used to monitor IVET 

system quality shows the framework’s weakness. The use of Cyprus IVET system as a case study 

for examining the effectiveness of the EQAVET systems revealed that the systems has many flaws, 

needs improvements and is not efficient when comparing to similar TQM systems. 

Juxtaposing EQAVET against leading quality management systems, such as the EFQM and ISO 

implementation, it is evident that the methodology of EQAVET was based on the basic principle 

of Plan-Do-Check-Act cycle and the phases of its implementation were influenced by the EFQM 

excellence model. However, overall there are many differences, such as the fact that EQAVET is 

“static” using a set of, narrowly predefined indicators, whereas EFQM uses the versatile RADAR 

logic for providing a structured approach to questioning the performance of an organisation. It is 

also evident that the EQAVET indicators do not enclose any strategic objective, but they have 

rather a simplistic approach as to accommodate the cross-cutting evaluation of VET systems 

throughout the European Union. There are different IVET systems in EU and a ‘one size-fits all’ 

approach when it comes to evaluate the performance of the systems does not seem to work in this 

case. 

The EQAVET systems needs to be re-evaluated. The processes recommended needs to be re 

examined and Member States have to be committed when choosing to use the framework or the 
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EQAVET indicators. Close monitoring of the implementation of the systems and continuous 

support and improvement will enable EQAVET users to improve their IVET systems.  
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